
Reflective Practice Question & Answer (RPQ #2) 
Theory & Practice of International Education (TPIE): 

What role does Peace Corps play in providing non-formal education programs to Moroccans?  
Looking at Rodman’s IE Matrix, how does the Peace Corps Youth Development (PC YD) sector 
fit in the larger international education context?  Are the stated purposes and mission of PC YD 

being met with quality programs and what impact are they having in Morocco, if any?
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 According to UNICEF, “[i]n Morocco, about 40 percent of boys and 36 percent of girls 

attend secondary school . . . and resources at those schools are scarce” (Miller, 2011, para. 5).  It 

is assumed that teachers often “have chosen the field out of the availability of no other 

choice” (Oudadene, 2012, para. 1) and many times do not have the proper training, skills nor 

motivation to be effective educators.  The formal education system in Morocco has been blamed 

for poor performance; coupled with the lack of job opportunities for recent graduates and young 

people, regulatory reforms have been called for throughout state schools and universities as well 

as an increase in vocational training and non-formal educational opportunities (Ali, 2011).

 Non-formal education takes place all over the world and is becoming a more recognized 

and needed form of education to supplement, or even counter, formal educational systems that 

often adapt too slowly to socioeconomic changes around them (Smith, 2012).  Put simply, non-

formal education includes “learning and training which takes place outside recognized 

educational institutions . . . that is intended to serve identifiable learning clienteles and learning 

objectives” (Smith, 2012, para. 1).  Non-formal education is linked to community groups and 

other organizations and is often concerned with the needs of disadvantage groups, focuses on 

specific categories of people, has clearly defined goals, includes content that is mainly practical 

in nature, and is flexible in its methods and organization (Smith, 2012).  Examples of non-formal 
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education include literacy classes for adults, computer training and information technology 

courses for unemployed youth, and health and sanitation workshops for women in rural areas.

 The Youth Development (YD) sector of Peace Corps (PC) in Morocco, where I am doing 

my practicum, is one organization that aims to provide non-formal education programs to 

Moroccans all over the country.  Due to high unemployment rates among the youth population in 

the country, the Ministry of Youth and Sports is working with PC YD to create programs for 

young people with objectives of empowerment, personal development, life skills and developing 

employability assets.  As PC YD volunteers, we primarily work in government-run youth centers 

but also in women's centers, other youth institutions such as boarding houses and orphanages, 

and with local associations both privately and state sponsored.

 Some examples of current non-formal education programs being developed and 

implemented by PC YD volunteers in Morocco include English classes for various populations 

(such as unemployed youth, women and small business owners), program design and 

management trainings to develop knowledge and skills in business, resume and cover letter 

writing, computer literacy and social networking trainings, film production workshops, arts and 

crafts from recyclable materials to sell at regional and national craft fairs, and a journalism club 

that has developed an online newspaper with video podcasts.

 When thinking about PC YD and the non-formal education opportunities provided by 

volunteers around the country to Moroccan citizens, it is important to situate the work in the 

larger societal and educational context.  Richard Rodman (n.d.) presents a three-dimensional 

international education (IE) Matrix (Appendix A) which is a tool or framework to help us “orient 

theory and practice” (p. 3) and to “keep the genuine dynamism of divergent and convergent, 
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macro and micro, quantitative and qualitative, formal and nonformal, political, historical, cultural 

and economic-oriented international education perspectives in proximity” (p. 4).  Rodman claims 

as IE practitioners, we work in a multidimensional space and must be aware of and account for 

our work.  This can be done with the help of the IE Matrix, a “positioning system that identifies 

our place and that of others in the real time of thoughts, reflection and action” (p. 5).

 In a multi-level analysis, I will contextualize and situate the work of PC YD volunteers in 

Morocco by looking at the IE matrix and its points of reference: (I) field focus, (II) variables, 

(III) scope, (IV) frame and (V) theoretical lens.  Once the PC YD program is better identified 

through this process, I will then reflect upon my personal experiences and perceptions to critique 

the work of PC YD and that of its volunteers (PCVs) in Morocco.

I. What educational context or field focus is being addressed?

 As outline above, the context or field focus for PC YD programs is non-formal education.

II. What educational issues/variables seem in play?

 Purpose/mission - Target education, illiteracy and unemployment; Build human capacity

 Curriculum - Developed individually by PCVs; Sharing of resources, ideas and lesson 

  plans through the PC website

 Quality - Varies, some PCVs provide high quality programs while others do not

 Accountability - PCVs fill out bi-annual reports of all activities they have done during 

  each reporting period (self-reported and not verified); Regional Managers 

  occasionally visit and check-in with PCVs

 Resources (human, financial, facilities, equipment, etc.) - Most, but not all, PCVs live in 

  sites with available, willing and active human resources and community partners; 
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  PC grant money is available through an application process; Most PCV sites have 

  adequate facilities while some work in youth centers that are falling apart and 

  others in newly remodeled buildings with a variety of recreational equipment 

  (instruments, ping-pong tables, pool tables, sports fields, gymnasiums, etc.)

 Access - Most all big cities, large towns and small villages have at least one youth center, 

  some are very active and others are not; There are currently a total of about 200 

  YD PCVs serving in sites throughout Morocco

 Equality - Mostly boys attend programming at youth centers; Some girls do attend but 

  many are often expected to be in the house helping to cook and clean when not in 

  school (if they attend school), or they are not allowed to go at all by their families 

  (depends on the site and how conservative the family is); There is a push in PC to 

  develop programs specifically for women and girls and incorporate more gender 

  issues and topics in all project designs

 Stakeholders - Youth who attend programming at the youth center and their families; 

  youth center directors; local associations and community partners; the Ministry of 

  Sports and Education; PCVs; Peace Corps Morocco; Peace Corps Headquarters

 Teacher training - There is very little training for PCVs on how to effectively design and 

  implement youth programs, mainly given the PC YD objectives for guidance; 

  Two months of intensive language and culture training before beginning service

 Communication - Some communication between PCVs through social media sites and 

  group emails (mainly related to social events); PC administration sends out 

  weekly news updates to all PCVs with helpful resources and articles to access
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III. What scope is identified?

 Micro (individual) - Individual PCVs working at their assigned youth center

 Mezzo (community) - PCVs partnering with other local associations and organizations 

  within their sites to provide community workshops and outreach

 Macro (nation) - Collection of PCVs in Morocco collaborating and working between 

  sites putting on regional and national events, trainings and workshops

IV. What educational frame(s) are used?

 Economic - Goals of transferring hard skill sets and knowledge bases to youth in order 

  for them to become business entrepreneurs, job creators and contributing workers 

  in the formal economy generating income and spending

 Cultural - Cross-cultural exchange between PCVs, community youth and other partners

 Historical - Peace Corps has had volunteers serving in Morocco for 50 years

 Political - Building positive relationships and friendships between Moroccans and U.S. 

  citizens as a diplomacy measure

V. What theories, theoretical lens(es), or points of inquiry can be used to help explain the 

situation?

 Qualitative vs. quantitative - Most of PC’s evaluation measures are qualitative, told in the 

  form of personal experiences and success stories on the bi-annual report all PCVs 

  have to complete; More quantitative measures are being developed, for example a 

  yearly survey at each youth center tallying how many youth attend and what types 

  of programs are offered (although if the youth actually learn anything or gain new 

  skills is not accurately assessed)
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 Education for transmission/transition/transformation - PC YD non-formal programs can 

  mean education for transmission (transferring a particular skill set or knowledge 

  base through workshops); and for transformation (empowering youth to improve 

  their own lives, such as becoming entrepreneurs or more civically engaged)

 Modernist (Dependency Theory) - From this theoretical lens, sending U.S. PCVs to work 

  in youth centers all over Morocco (and the developing world) providing human, 

  and in many cases financial, resources to various communities perpetuates a state 

  of dependency in these nations; Even though the goal of PC programs is 

  sustainability, many of these YD projects are not sustainable and if the PC 

  resources were pulled (human and financial), projects and initiatives would not 

  likely be able to carry on (at least not very long-term); PC also does not seem to 

  have any intention of leaving Morocco after being in the country for 50 years, 

  influencing a state of dependency overtime

 Postmodernist (Social Action) - From this theoretical lens, the PC YD sector changes its 

  objectives and goals in response to the country’s social context in order to have a 

  more desirable affect on the people and communities, for example, PC YD now 

  focuses heavily on preparing youth for the working world with objectives of 

  developing skills and knowledge in business, entrepreneurship and technology in 

  response to the country’s high unemployment rate; Individual PCVs can design 

  programs specific to the needs of their community or in response to a certain issue

 Looking at these five points of reference in the IE Matrix and how PC YD fits into the 

whole scheme, there are a few critical questions I would like to consider.  
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 The purpose of the PC YD program as outlined in my “Your Assignment: Morocco” 

brochure, briefly summarized here, is to target education, illiteracy and unemployment by 

building human capacity through workshops, trainings and English lessons (Lamnaouar, n.d.).  

Why are we teaching English to women who cannot read nor write in their own language?  Why 

are we teaching English to unemployed youth when mastering French will increase their job 

opportunities much more?  By training youth in business skills and developing employability 

assets, are we only adding to the existing harsh competition in Morocco for getting a job?  

Should we instead, or in addition, be focusing on job creation and what would that look like?

 The first goal of Peace Corps (2008) is “helping the people of interested countries in 

meeting their need for trained men and women” (para. 2).  Why not instead train men and 

women of these countries to then train their own people?  Also, the “trained” men and women 

PC sends are a majority of the time not trained at all.  Many PCVs are young, recent college 

graduates with social science degrees who have little qualification designing and implementing 

major projects in areas such as youth development, health and environment.  The training that 

Peace Corps gives to new volunteers is focused on language and cross-cultural learning, not 

curriculum development.  How does this affect the quality of non-formal education programs 

that PCVs are developing?  PCVs who do have hard skill sets that they can train people in such 

as construction, graphic design and video production are working in a different language limiting 

their ability to communicate in-depth, in addition to working in a different cultural context, in a 

different climate and with differently available resources.

 Another major focus for the PC YD program “is on improving access to education for 

girls” and to “place special emphasis on meeting girls’ and young women’s needs through 
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educational and empowerment-related activities” (Lamnaouar, n.d., p. 3-4).  While gender is a 

major focus and many projects are aimed specifically for girls and young women, PCVs are 

working in a cultural context that is not their own where traditionally girls have been expected to 

stay in the home rather than participate is the public sphere.  Females who participate in PC YD 

programs are already in a more empowered position than most females in the country for being 

able to attend at all.  A majority of young women and girls are still in their homes and not 

reached through PC YD.  With the goal of equality in mind, how can we reach more young 

women and girls?  Does our definition of “equality” mean the same thing as a Moroccan’s?  We 

must also be aware of our intentions versus impact and what women’s “empowerment” in a 

Western sense means to a Moroccan.  (I am sure organizations that started micro-finance projects 

for women in developing countries did not intend for domestic violence to be an outcome).

 Looking at the stated purposes and mission of PC YD, it is my personal perspective that 

the goals are not being met and the quality of programs is lacking.  The impact of PC YD in 

Morocco is more cultural rather than developmental.  PC YD may be providing fun programs for 

youth allowing them to creatively express themselves through art, games and camps as well as 

gain the occasional new skill, but as far as targeting illiteracy and unemployment in Morocco, PC 

YD has had little to no impact.  PCVs are largely untrained, unsupervised and self-report their 

projects and successes to PC with no verification.  Peace Corps to me is not a development 

organization, but a cross-cultural exchange that I think does promote world peace and friendship 

(the overall mission of PC).  However, this U.S. government organization should reconsider its 

program goals and objectives and how (and if) they are being met.  As Rodman (n.d.) states, we 

“must account for our considerations, reflections and work” (p. 5) which I have examined here.
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Appendix A: The IE Matrix (Rodman, n.d., p. 6)
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